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	 While the standard emphasizes the three points on the left of the graphic, a thorough explanation 

of the process will also describe the processes on the right side of the graphic. The institution will 

not be able to show effective assessment of its outcomes if its means of assessment do not measure 

what it has set forth as its expected outcomes. Likewise, if the assessment findings are not somehow 

analyzed or evaluated, it will be hard to show the linkage between undertaking assessments and the 

continuous improvement of programs and services. Finally, this is a process, and the underlying 

expectation is that it is ongoing.

NOTES

If there are commonalities in the process by which institutions use student outcomes 

assessment for institutional improvement across the three elements of this standard, the 

institution may want to prepare a single preface that could be referenced or hyperlinked 

from each substandard that outlines the process (organizational structure, timetables, 
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continuous improvement. For institutions that do not use annual reporting, sufficient cycles 

of reporting should be provided to establish that the process is applied to all educational 

programs.

At the time of its review, the institution is responsible for providing evidence of “seeking 

improvement.” The institution should be using the data to inform changes based on evaluation 

of its findings. Plans to make improvements do not qualify as seeking improvement, but efforts 

to improve a program that may not have been entirely successful certainly do.

NOTE ON SAMPLING
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taught at different levels (e.g., a BBA and an MBA) are typically viewed as distinct programs. The 

Institutional Summary Form Prepared for Commission Reviews should be a useful guide as to how 

programs are defined within this standard.

	 The expectation is that the institution will engage in ongoing planning and assessment to ensure 

that for each academic program, the institution develops and assesses expected student learning 

outcomes. Expected student learning outcomes specify the knowledge, skills, values, and attitudes 

students are expected to attain in courses or in a program. Methods for assessing the extent to which 

students achieve these outcomes are appropriate to the nature of the discipline and consistent over 
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Sample Documentation

•	 Lists of program-specific expected student learning outcomes for educational programs (usually 

embedded into individual program or unit reports).

•	 Descriptions of the assessment measures used to collect information on student learning.

•	 Details on the assessment and analysis of results from these assessments.

•	 Specific examples where the findings from analysis of results have led to efforts to make program 

improvements.

•	 If sampling is used, (1) how the sampling is representative of the institution’s mission, (2) 

documentation of a valid cross-section of programs, and (3) make a case as to why sampling and 

assessment findings are an appropriate representation of the institution’s programs.

Reference to SACSCOC Documents, If Applicable

SACSCOC policy:	 Distance and Correspondence Education

Cross-References to Other Related Standards/Requirements, If Applicable

CR 7.1 	 (Institutional planning)

Standard 7.2 	 (Quality Enhancement Plan)

CR 8.1 	 (Student achievement)

 	 The institution identifies expected outcomes, assesses the extent to which 
it achieves these outcomes, and provides evidence of seeking improvement 
based on analysis of the results for student learning outcomes for 
collegiate-level general education competencies of its undergraduate degree 
programs. (Student outcomes: general education)

Rationale and Notes

General education is a critical element of undergraduate degree programs, yet the delivery of courses 

related to general education is often dispersed across multiple academic departments. As a result, 

there is a tendency for this extremely important part of the undergraduate degree experience to be 

assessed, revised, and discussed in a haphazard fashion. This standard ensures that general education 

competencies are specifically addressed by establishing expected learning outcomes, assessing these 

outcomes, and providing evidence of seeking improvements based on the findings.

	 The standard does not mandate a specific approach to this outcomes assessment process. 

The approach is up to the institution, consistent with principles of good practice, the role general 

education plays in that institution’s curricula, and the organizational structure of the institution. 

8.2.b
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The institution is responsible for identifying measures of expected student learning outcomes to 

determine the extent to which students have attained appropriate college-level competencies.

NOTES

See the Standard 8.2 discussion as well as this substandard for full coverage of this standard 

within the Resource Manual. Note that “Sampling” does not apply to general education 

assessment due to the limited number of competencies involved.

This standard only applies to undergraduate degree programs. The term “collegiate-level” 

implies that assessment of general education competencies within developmental courses 

generally is not appropriate. This standard does not apply to noncredit programs.

It is acceptable to implement a schedule of assessment in which only a subset of competencies 

are evaluated in a given year. It is expected, however, that all competencies would be evaluated 

within the multiple-year cycle, and that the institution provides evidence of assessment 

findings and of actions seeking improvement across the full cycle. It is unusual for a multiple-

year cycle to exceed three years.

Different institutions use widely different approaches to determine expected general education 

outcomes for their students, and they may also use very different means to deliver general 

education. Some institutions have a very prescriptive set of courses, while others offer a 

smorgasbord of courses. Some institutions augment basic core courses with additional general 

education outcomes within the major (e.g., writing across the curriculum or discipline-specific 

critical learning skills). Some institutions collect the bulk of their assessment data regarding 

general education early in the student’s studies, while others rely on assessments closer to the 

time of graduation. Larger institutions may have multiple approaches across different colleges 
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Questions to Consider

•	 What is the organizational structure that allows the institution to gain a sense of consistency in its 

expectations regarding general education outcomes?

•	 What expected learning outcomes capture the intended college-level general education 

competencies the institution envisions for its undergraduate students?

•	 Where and when are these expected learning outcomes best assessed? Within the course where they 

are taught? Within other courses that utilize the material taught earlier in the college experience? 

By external instruments that can be benchmarked to peers?

•	 How will the institution maintain consistency in its measurements across different programs 

of study?

•	 How (and by whom) are the findings analyzed in order to take possible action on the findings?

•	 If weaknesses are found, what process is there to seek improvements in the delivery of general 

education learning experiences?

•	 How does this standard relate to the rationale underlying the general education component of the 

curriculum? [See Standard 9.2 (General education requirements).]

•	 How are off-campus, distance education, and transfer students included in this process?

Sample Documentation

•	 Identification of student learning outcomes from the institution’s expected competencies of 

graduates.

•	 If different units of the institution use different approaches, a discussion and rationale for each.

•	 Justification that all measures are intended to capture college-level learning.

•	 Descriptions of the assessment measures used to collect information on student learning.

•	 Details on the assessment and analysis of results from these assessments.

•	 Specific examples where the findings from analysis of results have led to efforts to improve the 

general education component of undergraduate degree programs.

•	 Specific attention to the way off-campus, distance education, and transfer students are part of 

this process.

Reference to SACSCOC Documents, If Applicable

SACSCOC policy:	 Distance and Correspondence Education

Cross-References to Other Related Standards/Requirements, If Applicable

CR 7.1 	 (Institutional planning)

Standard 7.2 	 (Quality Enhancement Plan)
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toward commuter students and others primarily target residential students. While institutions 

have moved more services online, making them available to residential, online, and off-campus 

students, this is not always the case. Institutions should take care to explicitly address how 

outcomes assessment activities take these (and other) student populations into effect.

Questions to Consider

•	 Has each unit developed expected outcomes in clearly defined and measurable terms?

•	 For units that have direct instructional responsibilities, or that provide specific co-curricular 

activities, are there measurable expected student learning outcomes for these functions?

•	 What types of assessment activities are undertaken by each unit?

•	 How (and by whom) are the findings analyzed in order to take possible action on the findings?

•	 If weaknesses are found, what is the process for seeking improvements in the delivery of academic 

and student support services? What are some of the efforts made to improve services?

•	 If the institution used sampling, why were the sampling and findings an appropriate representation 

of the institution’s academic and student support units?

Sample Documentation

•	 Information as to how the institution’s academic and student support services units are structured 

for reporting purposes.

•	 Specific expected outcomes for academic and student support services units, to include expected 

student learning outcomes as appropriate.

•	 Specific evidence of the assessment of outcomes.

•	 Information as to how findings are analyzed.

•	 Examples of units seeking improvements based on this analysis.

•	 If sampling is used, (1) how the sampling is representative of the institution’s mission,  

(2) documentation of a valid cross-section of units, and (3) make a case as to why sampling and 

assessment findings are an appropriate representation of the institution’s units.

•	 Discussion of how assessments address different types of student populations.

Reference to SACSCOC Documents, If Applicable

SACSCOC policy:	 Distance and Correspondence Education

Cross-References to Other Related Standards/Requirements, If Applicable

CR 7.1 	 (Institutional planning)

Standard 7.2 	 (Quality Enhancement Plan)

CR 8.1 	 (Student achievement)
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CR 11.1 	 (Library and learning/information resources)

Standard 11.3 	 (Library and learning/information access)

CR 12.1 	 (Student support services)


